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PROBLEM ELEMENTS 

 

1. Different approaches of Pedro and Jennie regarding how 

to translate face to face instruction into online instruction. 

2. Possible ethical and legal dilemmas regarding the use of 

materials categorized under hot cognitions label. 

3. Lack of an enough level of collaboration with the client 

(Professor Essex) in terms of what Jennie thinks needs to be 

done. 

4. Project management role seems to divided between 

Jennie and Pedro even though it is actually Jennie`s 

responsibility. 

 

DESIGN CHALLENGES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.  The diversity or richness of the content ranging from 

cultural aspects of sex to intimacy and relationships (16 

hours of face to face meeting). 

2.  Turning the content of face to face instruction into an 

online learning experience including interactivity, small 

group experiences and counseling service. 

3.  Type of learning: The proposed online instruction in the 

current case seems to turn around attitudinal learning or 

behavior change more than declarative knowledge 

learning.  

 

To me, the basic challenge to face in the current case is how 

to transform the face to face workshop with its effective 

instructional methods and/or techniques into an online 

learning experience. I also think that the largest type of 

learning that I think is attitudinal learning adds to this 

challenge. However, it seems to me that separating affective 

and cognitive learning would be blurry if not impossible at 

all. That is, I think, instruction targeting each would need to 
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incorporate the other even if it would be to a lesser extent. For 

example, in this case declarative knowledge about safer sex 

would be needed to instigate behavioral change. This implies 

that trying to keep the right balance between trying to 

attitudinal change and knowledge acquisition would add more 

to the challenge of turning the face to face workshop into 

online instruction. Moreover, in addition to cognitive 

(knowing how) and affective components (knowing why) 

attitudinal learning also has a behavioral component in which 

learners need to engage in the desired behavior. This can be 

called application in a sense and seems to present another 

challenge for the online version. 

 

1.  The challenge of turning the face to face workshop into an 

online learning experience is closely related to amount of 

content to cover and the type of learning that needs to be 

instigated. The number of topics would make it more 

challenging to include different activities aiming at 

activation, demonstration, application, evaluation and 

integration. Plus, integration of learning into one`s daily 

life would be another challenging goal to achieve and to 

measure since attitudinal learning seems to targets 

achieving this naturally. 

2. The discrepancies initially existing between Pedro`s and 

Jennie`s approaches to creating the online version adds to 

the item #1 above in that they need to reach an agreement 

since they are both responsible for transforming the face to 

face instruction into an online one. This I think further 

leads to and is deepened by sharing the role of project 

management role between Pedro and Jennie even though 

 

INTERRELATIONS AMONG 

THE ISSUES 
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this seems to be a hidden contention since Pedro seems to  

have project management experience in private sector. 

3. To these, add the possible ethical and legal challenges that 

need to be reflected upon thoroughly. The online module 

would be more static than a face to face sessions and it 

would be on the internet for a longer time in the same 

fashion. So, any violations of ethical or legal concerned 

would be more detectable and count as evidence in any 

court case. 

4. Lack of a desirable level of collaboration with the client 

seems to have negative effects in developing measures or 

criteria for determination of behavioral change. How to 

achieve such measurable goals through online instruction 

also seems to make it more challenging to develop the 

online module. 

 

 

1. Transforming the both content and instructional strategies 

of face to face learning experience into an online version. 

1.1. Type of learning: attitudinal learning asking for 

behavioral change. 

1.2. The rich and sensitive content. 

2. Pedro`s and Jennie`s different approaches to the task of 

changing the face to face instruction into online 

instruction. 

3. Relative low level of collaboration from the client 

regarding determination of measurable goals. 

4. Potential ethical and/or legal challenges. 

5. Share of responsibilities of project management by Pedro 

and Jennie. 

The ordering of the issues above relies on how closely they 

 

PRIORITIZING THE ISSUES 
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relate to the final desired instructional product (online 

version) during both design and development phases. This 

also goes back to analysis phase, I think, since Jennie still 

seems to be looking for measurable goals that would impact 

the type of instruction activities, methods or strategies that 

would be applied online in order to stimulate or replace the 

ones used during face to face instruction. 

 

OWN PREVIOUS 

EXPERIENCE/KNOWLEDGE 

 

 

 

 

In terms of instructional design, I do not have a relevant 

experience. However, I think the challenge I went through 

while designing an online learning module in Introduction to 

E-learning course is similar to the current case to some extent. 

The module my partner and I developed for that course 

included principle learning that need to be applied during face 

to face meeting. In other words, our online module functioned 

as a sort of spring board for the next face to face session. Plus, 

the module had to include both declarative information on 

principles relating to electro magnets and how to apply that 

knowledge to produce an electro magnet. The scope of our 

application activities was quite restricted though and most of 

them turned into demonstration activities presented in the form 

of videos.  

Similarly, behavioral change and affective component of 

attitudinal learning desired in the current case might end up 

being limited to showing examples or role models through 

videos and other visual materials here as well. 

 

RECOMMENDATIONS FOR 

THE DESIGNER 

 

1. A comprehensive analysis may be done on the type of 

learning and instructional methods and/or strategies used 

during successful application of the face to face workshop 

in order to determine possible measurable goals. This 
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might need to address all cognitive, behavioral and 

affective components of attitudinal learning. It may be a 

good idea to run a final check on these in collaboration 

with the client for confirmation.  

2. These might be discussed further with Pedro in order to 

reach a consensus on both how to transform these into an 

online learning experience as well as determining how to 

stimulate methods and/or strategies online. 

3. The two above would be followed by a reflection of 

possible trade-offs between what can realistically be done 

in the online version as much as possible. 

4. Focus may be on advantages of the online version in terms 

of being less face threatening etc. especially at the 

beginning through asynchronous discussion, blog or 

journal articles. After some time, these could be turned into 

synchronous environments like audiovisual chat rooms or 

video conferencing where such interactive activities as 

small groups can be stimulated as much as possible. 

5.  In order to stimulate face to face workshop better, 

facilitators may be hired to guide learners during possible 

discussion, question-answer, problem solving, case-based 

activities and the like. This would also lessen concerns 

about face to face experience`s potential superiorities over 

the online version. 

6. Since Pedro is an academician, Jennie may try to convince 

him with evidence-based empirical studies that compare 

face to face instruction to online instruction. These would 

focus on trade-offs between the two and if possible 

advantages of online instruction over face to face 

instruction. I`m aware of one such study in health care 

education: 
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Glasgow, R.E., Kurz, D., King, D., Dickman, J.M., Faber, A.J., 

Halterman, E., Wooley, T., Toobert D.J., Strycker, L.A., 

Estabrooks, P.A.,Osuna, D., & Ritzwoller, D. (2010). 

Outcomes of minimal and moderate support versions of an 

internet-based diabetes self-management support program. 

Medical Journal of General Internal Medicine, 25(12), 1315-

1322. 

 

7. Even though the main aim is to create an online workshop 

as also depicted by the goals presented in NSF proposal, 

any social support in the form of follow-up visit may be 

taken into account. These might be done voluntarily by 

successful attendees or learners for other potential 

participants who live in the same area or district. This 

would mean more organization responsibility, on the other 

hand, to make sure that the social support part is also 

effective. 

8. It may be useful to think about assessment at the very 

beginning. These might include direct or indirect self-

reports and observations. Of course, the tools used to 

actualize these need to be included on the internet. For 

instance, for self-report people may be encouraged to fill 

out an online journal or blog for self-reporting. If 

possibility of giving socially acceptable answers during 

both direct and indirect self-reporting is thought to be a 

problem, learners may be encouraged to observe their own 

behaviors based on online downloadable rubrics etc.  

 

Since Professor Essex is also a scholar, the same strategy 

could be employed to persuade him that more specific 

measureable goals and/or objectives are needed for evaluation 

purposes.  

It should be noted that most of these suggestions address the 

main design issue of converting the face to face workshop 
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into an online version in its full effectiveness. To do this, they 

encourage diagnosis of type of learning involved in the 

current case and relevant goals and strategies that might be 

associated with it. They also try to facilitate this process by 

promoting collaboration among the three main stakeholders 

regarding determination of to what extent the face to face 

workshop can be transformed into an online version and 

measurable goals to achieve. 

 

 

REFLECTION ON AND 

JUSTIFICATION OF THE 

RECOMMENDATIONS 

 

 

The recommendations above are basically of a diagnostic 

nature thus setting the stage for converting the face to face 

workshop into an online one. They focus on diagnosing the 

type of learning and taking action accordingly in relation to 

associated potential goals and strategies with that type of 

learning. This also serves Jennie in persuading Pedro and 

Essex. I think that the main type of learning involved in this 

case is behavior change or attitude learning. Thus, Pedro 

seems to miss a point: Attitudinal learning does not consist of 

an affective domain only. It also includes a cognitive domain 

that might include acquisition of factual information. Further, 

these might help convincing Professor Essex in that attitude 

objectives are also needed. 

They also seem to support possible theoretical stances that 

might support the new online workshop. Small group activity 

involved in the face to face workshop sounds to be based on 

social judgment theory that suggests use of a judgment 

process depending on internal acceptability instead of external 

persuasion. In addition to these, the recommendations might 

suggest integration of cognitive dissonance theory focusing 

on cognitive component of attitude leaning and/or cognitive 

balance theory focusing on both affective and cognitive 
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domains. 

Importantly, suggestions also highlight planning for possible 

forms of assessment for the online workshop. Even though an 

experimental research was planned previously to compare 

effectiveness of the online workshop to the face to face 

version, assessment suggestions above specify what types of 

tools or instruments can be implemented.  

Depending on the current state-of-the-art technologies we 

have other might argue that creating a synchronous online 

workshop is possible. Even though this sounds possible, I 

think, the main point in the current case is not only 

transforming the live workshop into an online workshop but 

to do so by preserving the effectiveness of instruction or 

strategies. For this reason, I think possible trade-offs between 

a face-to-face and online version should be reflected on while 

keeping how to conduct evaluation. These points also seem to 

relate to an asynchronous online workshop suggestion as well. 

On the other hand, my suggestions do not focus on a word by 

word change of face-to-face workshop to an online one by 

keeping or maybe extending its effectiveness. This is because 

of the possibility that due to affordances or functional 

capabilities effectiveness of the online version can be 

established and preserved through different means. 

Finally, my suggestions do not turn this into a power game 

between a face-to-face and online version of the workshop by 

keeping in mind that social support in the form of follow-up 

small groups or visits may also be an option to include.    

 

 

 

 

1. Instructional conditions for attitude learning or 

behavioral change: 

Attitude learning or behavioral change may require 
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POSSIBLE 

CONTAMINATING 

FACTORS AND HOW TO 

DEAL WITH THEM 

modeling and practice of the desired behavior. This 

might not possible at all given the instructional content 

in the present case. Modeling and practice of highly 

sensitive content may be eliminated from the 

instruction and reserved for participants` individual and 

private self-reports, observations, or journals. In other 

words, modeling and practice can be left to the 

participants and they can reflect on these further 

through journals, self-reports etc. However, modeling 

by well-known respected people who might have 

attended the workshop earlier can be included to such 

an extent that privacy is not violated. Plus, privacy can 

also be preserved by providing individual accounts for 

participants. 

Moreover, practice of desired behavior or 

demonstration of it may be implemented in the form of 

role-playing, case studies or simulations and 

discussions. 

2. Ethical and legal violations may show up. So, carefully 

written, legal protocols can be prepared and included at 

the beginning of instruction. Participants may not be 

allowed to move on before reading these and approving 

that they agree with the terms by clicking on an 

“accept” button. 

 


