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 Abstract 

This poster reports on the findings from a survey of instructors at Istanbul Bilgi English Preparatory Program 
(BEPP). The main goal of this study was to investigate teachers` perceptions of technology integration, and 

the main types of technologies that are used for teaching purposes. In addition, the study also revealed what 

the teachers believe they need in order to integrate technology in their teaching. The findings in this study 
show that the teachers generally have positive attitudes towards technology integration when teaching 

English, they accept the benefits of a technology integrated teaching. Yet, some believe that they need more 

trainings on integrating technology, more time to plan technology integrated lessons, and more guidance on 

resources that illustrate how to integrate technology into the curriculum.  
 

Introduction 

 

Looking at the literature on effective use of technology in the classroom, teachers seem to be playing a major 

role in the effectiveness in this process. Therefore, it is highly critical to understand teachers’ perspectives 

regarding technology integration in their classrooms. With the rapid advent of computers and Internet 

technology, technology integrated instruction has been widely used in the classrooms all over the world (e.g., 
Barron, Kemker, Harmes, & Kalaydjian, 2003) and this is why the integration of technology into the teaching 

and learning process has been in the core of a number of recent research studies. (Dwyer, Ringstaff, & 

Sandholtz,1991; Cuban 1993; Zhao et al., 2002; Patrikis, P. C. 1997; Sheingold & Hadley 1991; 
Warschauer,M. 1996). Even though these studies so far have attempted to clarify what the current learning 

technologies are and in what ways they are used in a learning environment, there still seems to be some 

questions on how these technologies have been and are being used in achieving the learning objectives. 

Although the conditions for successful technology integration finally appear to be in place, including ready 
access to technology, increased training for teachers, and favorable policy environment, high-level 

technology use is still surprisingly low (Peggy A. Ertmer, 2005).  Wager (1992) argued that “the educational 

technology that can make the biggest difference to schools and students is not the hardware, but the process 
of designing effective instruction” (p. 454), which incorporates computer technology and other media 

appropriately. In other words, the teacher is the most important ingredient for success when using and 

integrating technology (Mandell, Sorge, &Russell, 2002). Similarly, Beckett et al., (2003) say that teachers 

are central to the creation of a technology-integrated environment that is learner-centered and motivating. 
Bernauer (1995) captures a significant insight when he stated that “it is not technology per se that has 

resulted in improved student outcomes, but rather how the technology was used and integrated into 

instructional processes” (p. 1). Integrating technology in the classroom is a complex process that includes (a) 

learning the technology, (b) using technology in the teaching and learning process, and (c) integrating 
technology to enhance student learning (Dockstader, 1999). Even though it is of high importance, the ability 

to intercorporate technology within the curriculum is one of the most difficult tasks for teachers (Benton 

Foundation, 1997; Driskell, 1999) as “teachers’ beliefs in their efficacy affect their receptivity to, and 
adoption of, educational technologies” (Bandura, 1997, p. 241). In other words, teachers’ attitudes towards 

technology seems to influence their acceptance of the usefulness of technology and its integration into 

teaching, (Huang & Liaw 2005; Ertmer 2005).  

 

Purpose and Aims 

With this background, this study aims to investigate three critical questions: 

 
1. What are the instructors` perceptions of technology integration? 

2. What do the instructors assume they need to integrate technology into their teaching? 

3. What types of technologies are the instructors at BEPP using while teaching English? 

 
Methodology 

Population 

There are 139 instructors who actively teach English at BEPP and 62 English instructors (20 males and 42 
females) participated voluntarily in the study during the fall term in 2015- 2016. 

 

Instrument 

In this study descriptive method is applied as the study intends to describe characteristics of a population 
addressing the `what` question (Borg & Gall, 1989). While collecting data, survey data collection technique 

has been used and the likert scale was applied. The survey questions were designed to address the 

perceptions of the BEPP teachers. The data in this research has been analyzed through quantitative research 
data analysis. 
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Results  

 

The data collected included gender, age and their perception of overall skill in educational technology. The 

demographic characteristics of the    teachers completing the survey are shown below: 

Gender: 

 68% Female 
 32% Male 

Age: 

 63% 25-35 years 
 34% above 35 years 

 3% less than 25 years 

Perception of Overall Skill: 

 55% Proficient 
 40% Basic 

 5% Advanced 

 0.00% Challenged 
 

 

For the research question on teachers` perceptions of technology for teaching and learning in the classroom, 

survey questions 4-13 addressed technology integration perceptions of the instructors. 
 

Perceptions of Technology Integration 

 
                                                                                        Strongly Agree                            Neutral                         Strongly Disagree         

Mean 

 
Q4 I believe technology integration into the curriculum                 3.65%                56.45%              9.68%           3.23%                     0%                   1.85 

enriches the teaching and learning environment. 

 

Q5 Anything a computer can be used for,                                      3.23%                12.90                30.65%         46.77%                 6.45%                 3.40 

I can do just as well some other way. 

 

Q6 I believe by integrating technology in teaching and                 11.29%              33.87%              27.42%         22.58%                4.84%                  2.76 

learning, I am helping students to acquire the basic 

computer education needed for their future careers. 

 

Q7 I believe there are too few training opportunities for                 19.35%              51.61%             20.97%          6.45%                 1.61%                  2.19 

faculty members to acquire new computer knowledge/skills 

for teaching. 

 

Q8 I am unsure how to integrate technology into my                     0.00%                 25.81%            30.65%           37.10%               6.45%                  3.24 

teaching. 
 

Q9 I feel the use of technology affects my students`                      12.90%               77.42%             8.06%             1.61%                0.00%                1.98 

learning in a positive way. 

 

Q10 The frequent changes in technology make it hard                   8.06%                56.45%            12.90%             20.97                1.61%                   2.52 

to keep up with educational technology. 

 

Q11 I believe the integration of technology motivates                  20.97%               61.29%            14.52%            3.23%                 0.00%                 2.00 

students to get more involved in learning activities. 

 

Q12 I believe technology integration makes classroom                 4.84%                 17.74%            25.81%           48.39%               3.23%                  3.27 

management more difficult. 

_______________________________________________________________________________________ 
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Question 13 investigated the perceptions of the 

teachers` of what they should use the 
technology for. 97.67% of the participants think 

that they should use technology to have their 

students to search for information and 79.07% 
of the participants think that they should use 

technology to have their students use online 

dictionaries and do research. 69.77% of the 

participants believe they should integrate 
technology that enables their students to do 

research and 67.44% think it should be used for 

communicating with teachers and classmates. 
60.47% of the teachers think technology can be 

used to play games and 55.81% of the teachers 

believe technology should be use to have 

students keep a digital records by writing blogs 
and wikis. 

 

 

 
 

 

 

Needs for Effective Technology Integration 
 

The questions 14-18 identified the basic needs of the instructors to integrate technology. 

   

                                                                                                Strongly Agree                               Neutral                           
Strongly Disagree           Mean 

 
Q14 I need more resources that illustrate                       19.30%              59.65%            12.28%         8.77%                 0.00%                       

2.11 
how to integrate technology into the curriculum. 
 
Q15 I need more training opportunities that                   15.79                 68.42%             8.77%          7.02%                 0.00%                       
2.07 
integrate technology. 
 
Q16 I need more compelling reasons why I                    8.77%               40.35%            22.81%         24.56                  3.51                          

2.74 
should incorporate technology. 
 
Q17 I need more reliable access to the Internet.             36.84%               31.58%           15.79%         14.04%               1.75%                       
2.12 
 
Q18 I need more time to integrate technology                28.07%              47.37%            10.53%         12.28%              1.75%                        

2.12 
into my teaching. 
_______________________________________________________________________________________________________________ 
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Application of Technology Integration in the 

Classroom 

 

The questions 19-21 identified the basic skills and 

the practices of the instructors. 

Skills of the Sample 

 
The participants in the study know how to use a 

computer, a projector, and social media. The 

percentage for each is 100%. The next highest 
percentage belongs to smart phone, 97.50%. 

Mobile phone applications and web-sites 

(educational, or non-educational) share the 

same percentage, 90%. Over-head projector has 
a percentage of 87.50% and tablet percentage is  

80%. Smart board has the lowest percentage, 

which is 30%. 
 

 

 

Basic Practices of the Sample in the 

Classroom 

 

90% of the participants have their students use 

online dictionaries for learning purposes. 62.50 
% of the teachers assign their students with 

work that require them to use websites and 

mobile applications. 57.50% of the participants 
have their students write e-mails. 37.50% of the 

teachers ask their students to use videos and 

32.50% of the teachers have their students 

prepare and present power point presentations. 
Writing blogs, wikis, and creating podcasts and 

online posters share the same percentage of 

10%. Other, 2.50%, includes using/creating 
comics. 
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A vast amount of teachers at BEPP, 62.50% do not 

use social media as a teaching and learning tool. 20% 
of the participants indicated that they use Facebook 

and 10% of the teachers use Instagram in their 

teaching.  7.50% of the teachers use Twitter in their 

teaching. Other responses include the use of YouTube, 
WhatsApp and Blogs. 

 

 
 

Implications 

 

This study has examined the BEPP teachers` perceptions with respect to technology integration in teaching 

English. The results point to the importance of teachers’ vision of technology itself. Most of the teachers 

claim they use a variety of technological devices in their personal lives, which may indicates that they would 

be comfortable with the idea of using technology. However, when asked about their integration of 
technology in their lessons they seem to have some issues.  

 

One of the results the study reveals is that BEPP teachers do seem to have reservations about the usage of 
technology in the classroom. Though most of the questions show that teachers believe in the value of using 

technology in their lessons to search for information, play games, use online dictionaries, do research (please 

see question 13), they are still reluctant to make more use of it in their lesson (see question 16). This can be 

attributed to several issues they believe must be resolved before they should make more use of technology 
such as a better demonstrated teaching practice (see question 14) or improved technological readiness at the 

workplace (see question 17) or a technology including syllabus to make teachers incorporate technology into 

their teaching practice as part of the basic lesson planning stage (see question 18). This is backed up by 
Royer (2002) who says that the more teachers are involved in actually setting up classroom technology the 

more likely they are to use that technology for instruction. This is why it is important for teachers to receive 

technology skill training. These issues seem to be categorized into first order barriers (Ertmer, 1999) which 

are listed as issues in several other studies when teachers express their attitudes towards the technology 
integration. 

 

In terms of usage of technology in the classroom, there seems to be a divide between tools that require 
student production and the usage of readily available content. Another possible interpretation of this 

polarization may be between technology that requires teacher involvement and technology that is more self-

study (blogs, wikis, podcasts, online posters, websites and so on (see question 20). They mostly seem to get 

students to do little productive tasks when using technology in the classroom. On the other hand, they 
encourage their students to either look up information and receive input, or do practice via technological 

tools.  

 

A study in Taiwan shows a strong relationship between teacher training and the integration of technology 

into the curriculum. Hsu (2010) shows that the better trained the teacher is in the use of technology, the more 

likely he or she is to successfully integrate it into classroom instruction. When we consider the data from this 

study, it can be claimed that training seems to be a significant concept linked to their perceptions of the value 
of and usage of technology in their classroom. They claim to be using technology in their everyday life (see 

question 19), and know how to integrate technology into their teaching (see question 8). The data suggests 

that teachers do value technology but believe that they lack practical training sessions (see question 15) that 

will improve the usage of technology in their lessons. 
 

Conclusion 

 

This study described the perceptions of technology integration, the needs of the teachers and the types of 

technology that are being used in the classroom. The literature reviewed here puts the teacher in the core of 

integrating technology into the classroom practice. The teachers who participated in the study seem to value 

technology, but they believe that there should be better reasons for integrating technology into their teaching 
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practice and better practical training sessions. Additionally, the form of the technology seems to be divided 

into different groups which may bring a need for a research to state the underlying reasons.
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