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Purpose of the Study 

Research Problem  

In this paper, I will propose a research question concerning the code-switching in 

classroom settings where English is being taught as a second language. In Turkey, non-native 

speakers of English who teach this language at schools may sometimes switch back to their 

native language. If the teacher speaks in Turkish at times even though s/he aims to teach 

English, there should be certain reasons for them to use their native language. The teacher’s 

code-switching behavior definitely has an impact on the student’s level of learning. For this 

reason, it is important to explore code-switching with respect to how second language 

education is affected. 

Research Question 

The questions that I would like to answer through this study as follows: (1) Does code-

switching in the class have an inhibitory effect on the student’s learning? (2) Does code-

switching in the class have any facilitatory effect on the student’s learning? 

Hypotheses 

I hypothesize that code-switching will have a negative impact on the student’s performance 

in a language test measuring the student’s proficiency.  

Variables 

Independent variable 

● The amount of time of the English teacher speaking in Turkish. This will be measured 

in minutes and has two levels: (1) absent (the teacher never speaks in Turkish during 

class time), (2) present (the teacher speaks in Turkish for  ⅓ of class time). 

Dependent variable 



 

● The change in student’s performance in the International English Language Test 

System (IELTS), which tests English proficiency over 9 points, at the end of a 

teaching period of one year. The dependent variable has five levels: (1) a high 

decrease in performance, the score that the student got in IELTS has declined by more 

than 1.5 points; (2) a moderate decrease in  performance, the score that the student got 

in IELTS has declined by less than 1.5 point; (3) no change, the students has gotten 

the same score as before; (4) a moderate increase in  performance, the score that the 

student got in IELTS has gone up by less than 1.5 point; (5) a high increase in 

performance, the score that the student got in IELTS has gone up by more than 1.5 

point. In sum, the changes described in (1) and (2) would point out to an inhibitory 

effect whereas the changes described in (4) and (5) would point out to a facilitatory 

effect. (3) would mean that code-switching behavior of the teacher has no effect on 

the student’s performance with regard to his/her English proficiency. 

Possible contaminating variables 

● The amount of time that the student spends to study English outside the classroom 

Moderator variables 

● The motivation behind code-switching (whether it has teaching purposes or whether it 

has communicative purposes and management purposes) 

 

Key Terms Definition 

Code-switching A widely observed phenomenon especially 

seen in multilingual and multicultural 

communities. It reveals as an alternation 

between languages that individuals speak. 



 

As second language learners assumed to 

speak a native language, it is expected that 

they may sometimes alternate between their 

mother tongue and their second language. 

Discourse The students’ and the teachers’ naturally 

occurring language use in classroom 

settings. 

Proficiency The qualification or the proof that one can 

speak a language. 

Performance (Partially or fully) satisfying the 

requirements of a task or a test that 

measures the linguistic behavior of an 

individual. 

Inhibition The restriction of a skill or a behavior that 

should yield a response. 

Facilitation The increasing of the ease or intensity of 

response yielded by a skill or a behavior. 

 

Theoretical and Empirical Background 

Before talking about the potential effects of code-switching in classroom settings on 

the student’s performance in L2, we should discuss the ways code-switching comes about and 

its functions. The significance of code-switching for second-language education has been 

recognized in the education and language literature. Even though the main purpose of a 



 

second language education is to provide the student with competence in a target language, 

both the teacher and the student may switch back to their first language. This may be 

conscious or unconscious. Regardless of the level of awareness, participants in a classroom 

setting do it just because they can do it, as Trudgill states “speakers switch to manipulate or 

influence or define the situation as they wish,and to convey nuances of meaning and personal 

intention” (2000, 105).  

Code-switching can be used for self-expression and is a way of modifying language 

for the sake of personal intentions (Sert, 2005). However, its functions are not limited to what 

is told in this statement. To simplify matters, we can talk about the functions of code-

switching separately. Let me handle the issue in two parts, namely “the code-switching 

behavior of the teacher” and “the code-switching behavior of the student”. 

The code-switching behavior of the teacher. This behavior of the teacher (be it 

conscious or not) may have some beneficial results for the student’s learning process. Code-

switching functions as a bridge from known (native language) to unknown (new foreign 

language content), which has the purpose of transferring the new content and making the 

meaning clear. Cole (1998) says “a teacher can exploit students’ previous L1 learning 

experience to increase their understanding of L2”. Code-switching can serve several basic 

functions in the classroom setting, which is discussed by Flyman-Mattsson and Burenhult 

(1999, 61). Flayman-Mattsson and Burenhult describe three functions of code-switching: 

topic switch, affective functions, and repetitive functions. The topic switch function refers to 

the fact that the teacher changes the language he/she speaks on the basis of the topic being 

discussed. The affective functions of code-switching relate to the emotional use of code-

switching, that is, to express one’s emotions. When it comes to the repetitive functions of 

code-switching, we refer to the times when the teacher goes back to the first language of the 

class so as to make the information communicated better. This is because, as Martin-Jones 



 

(1995; 2000) argues, classrooms generally contain groups of people with diverse language 

abilities and communicative skills. The functions of code-switching are of course not 

confined to these three functions. Another function of code-switching is that it may be used in 

order to build intimate interpersonal relationships among members of a bilingual community 

(Sert, 2005). For instance, a native speaker of English who teaches English to Turkish 

students may want to speak Turkish to his/her students to show courtesy.  Nussbaum (1990) 

states that the teacher may fall back to the first language upon anticipating that learners 

would not understand an upcoming utterance if it were in the target language.  In addition, 

teachers (but not learners) have been found to use code-switching in discourse-related 

functions such as making asides, quoting, and moving in and out of the teaching/learning 

context in several of these same classrooms (Lin, 1988; Zentella, 1981) as well as in 

secondary classrooms in Malta (Camilleri, 1996).  

The code-switching behavior of the student. The functions of the code-switching 

amongst students resemble those observed amongst teachers, yet these functions are fairly 

different. For example, Ludi (2003) claims that the student switches back to the first language 

to get over the difficulties stemmed from communicative stumbling blocks. Some students 

might be too shy to talk in the second language in front of their peers. In that respect, it can 

be said that the code-switching behavior of the student can be temporarily beneficial but 

disadvantageous in the long run. The functions of the code-switching amongst students are 

discussed by Eldridge (1996). Eldridge identifies four functions of the code-switching 

amongst students: equivalence, floor-holding, reiteration, and conflict control. For the 

equivalence function Eldridge says that when the student cannot remember or does not know 

a word in the target language, he/she may use the equivalent of that word in his/her native 

language. The floor-holding function refers to the student’s effort not to lose his/her control 

over the conversation. The student can go back to the first language when he/she does not 



 

want to stop due to lack of fluency in the target language. The reiteration function is said to 

be the repetition of the message in the first language when the student thinks that he/she did 

not fully convey what he/she intended to say. The last function, the function of conflict 

control, is that the student does not want to be gotten wrong while using the target language 

and therefore consults code-switching. 

The focus of this study. As discussed above and in the previous literature, code-

switching serves to numerous goals. However, in this proposal, I will come up with a 

research question based on the teacher’s code-switching behavior. This is because of the fact 

that the teacher is the person that talks the most, as compared to individual students. This 

study will fill a gap in the literature since there is no prominent study that experimentally 

investigates code-switching. Besides, second language education in Turkey still needs to be 

studied to improve our teaching. 

Method 

Research Setting 

The study will be carried out in a preparatory school of a university. 

Instruments 

As this is a hypothetical study, I suggest here to employ a test used in IELTS. 

Nevertheless, another comprehensive test of English proficiency can be used, as well. The 

student’s proficiency will be tested in four tasks: listening, reading, writing, and speaking. 

Each score the student gets in these tasks will be taken into consideration. 

Participants 

100 adult learners of English will take part in the study. For the purposes of the study, 

these learners should be intermediate-level learners. It might be more difficult to observe the 

effect of the treatment with advanced- and beginner-level learners. To eliminate the potential 



 

contaminating factor of individual differences between teachers in terms of teaching, all the 

classes will be taught by the same English teacher. 

Procedures 

The students will be under observation for two semesters. In two of the classes, the 

teacher will switch to Turkish while he/she will not in the two other classes. The 

experimenter will time the duration of code-switching and the duration of the entire lesson. 

Two of the classes will be tested at the beginning of the first semester in IELTS. At the end of 

the second semester, all of the four classes will be tested in the same examination. 

Data collection. Each student’s score on four tests (listening, reading, writing, 

speaking) will be collected. 

Data analysis. The differences between the groups and the scores gotten at different 

times will be compared by using appropriate statistical tests. 

Research design 

I will use the Solomon Four-Group Design to see the effect of the treatment better. 

Besides, I will be able to see if there is any effect caused by the pre-test. As a result, there 

will be four classes which will take part in the study. Each class will consist of 25 students. 

The design of the study is summarized below. 

Class name Pre-test Treatment Post-test 

Class A IELTS: Yes Code-switching: Yes IELTS: Yes 

Class B IELTS: Yes Code-switching: No IELTS: Yes 

Class C IELTS: No Code-switching: Yes IELTS: Yes 

Class D IELTS: No Code-switching: No IELTS: Yes 

 



 

Validity and Reliability 

The same study can be replicated by other researchers. In addition, this study relies on 

numerical comparisons on the basis of scores taken in a test that is widely used and accepted. 

Limitations and Delimitations 

A limitation of the study is that code-switching is probably not the sole factor that 

affects students’ proficiency level. In addition, IELTS is an expensive test for such a study. A 

delimitation of the study that I can think of is the fact that we cannot manipulate the 

motivation behind the teacher switches back to Turkish. The only thing that we manipulate is 

whether the teacher switches to Turkish or not and the duration of code-switching. In this 

study, we cannot be certain of the reasons why the teacher needs to switch to Turkish. 

Suggestions for Further Research 

Code-switching is not expected to make a big difference in the short run. A 

longitudinal study might be better for the exploration of the potential effects of code-

switching in second language classes.  

Scholarly Significance 

The number of studies that experimentally approach the effect of code-switching on 

L2 learning seems to be very few. The same holds true for the studies on Turkish students 

who learn English as a second language. That is why further research is needed on the topic 

that I have discussed in this paper. We can also make inferences on the theoretical level once 

we have such studies. 
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